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REFLECT

DISCUSS
CONCEPT
Discuss the concept of wellbeing 
and e-portfolio in HPE

ISSUES
Reflect on the wellbeing & e-portfolio 
issues in HPE

WELLBEING STRATEGIES
Explore wellbeing strategies by 
considering the connections between 
wellbeing and e-portfolio use in HPE

EXPLORE



Well-being has been defined 
as the combination of feeling 
good and functioning well; the 
experience of positive 
emotions such as happiness 
and contentment as well as 
the development of one’s 
potential, having some control 
over one’s life, having a sense 
of purpose, and experiencing 
positive relationships.

(Huppert, 2009)

e-Portfolio is a dynamic and 
personalized digital platform 
that serves as a versatile tool 
for individuals to curate, 
showcase, and reflect on 
their learning, competencies, 
and experiences. 

(Kirby et al., 2023)



Emotional Stability

Resilience

Meaning

Engagement

Optimism

Positive Emotions

Positive 
Relationships

Vitality

WELLBEING

Competence

Self-esteem

(Ruggeri et al., 2020)
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g Experience a sense of accomplishment from what we do

The amount of time we felt calm and peaceful

The amount of time we are fully engaged in the current task

We feel that the things we do in our life have value and are meaningful

A general tendency to have positive expectations and hope for the future

The overall level of happiness by considering all aspects of life

The level of support and help we receive from the people we are close to 
when we need it

The ability to bounce back and recover from challenging or adverse 
situations and grow stronger

We feel very positive about ourselves

The amount of time we experienced a high level of energy



Emotional Stability

Resilience

Meaning

Engagement

Optimism

Positive Emotions

Patient Care Clinical 
effectiveness

Patient Safety

Positive 
Relationships

Burnout

Absenteeism

Substance Abuse

Attrition rate

Vitality

Work engagement
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WELLBEING

Competence

Self-esteem

Satisfaction

+

(Leppin et al., 2014; Scheepers et al., 2017; Stevenson 
et al., 2011; Taku, 2014; Waddimba et al., 2014)

_

Trainee safety

+

(Ruggeri et al., 2020)
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Collection of 
evidence

Lifelong learning

Showcasing 
competencies

Reflective practice

Dynamic & ongoing

Multifunction

Self-directed
learning Self-esteem

Self-efficacy

Accessible & 
shareable

Professional 
identity

Increase workload

Time consuming

Distress

Assessment & 
feedback

Increase motivation

+

+

_

+

E-PORTFOLIO

Digital format

Goal setting & 
planning

Deeper learning

+

(McCarthy et al., 2022; Anita Hamilton, et al., 2023)

_
Burnout

(Kirby et al., 2023)
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11.8-19.7% 19.9%4.1%

During Medical 
Training

During Final 
Examination

Before Medical 
Training

(Yusoff, 2012)

DISTRESS

41.1-57.3% 56.7%55.6%ANXIETY

12.0-16.8% 30.0%1.8%DEPRESSION

The wellbeing is not optimal during UG medical 

training, especially during examination



The Prevalence of Psychological Distress in PG Learners

61.9%
(Japan: Haoka et al, 

2010) 

36.4%Local

(Malaysia: Yusoff et 
al, 2008) 

54%International

(Malaysia: Hussein 
et al, 2015) 

46.2%
(Ethiopia: Zegeye et 

al, 2018) 

52%
(India: Shete & 
Garkal, 2015) 

48.9%
(USA: Wyatt & 
Oswalt, 2013) 

55.1%
(Pakistan: Kasi et 

al, 2007) 

84.2%
(Nigeria: Ndom et 

al, 2004) 

34%
(Canada: Cohen & 

Patten, 2005) 
43%

(Saudi Arabia: 
Abdulghani et al, 2015) 

24.24%
(India: Dave et 

al, 2018) 

57.8%
(Iran: Ebrahimi 
& Kargar, 2018) 

10.5%
(Bangladesh: Sadiq 

et al, 2019) 40.8%
(USA: Kelly et 

al, 2020) 

56.3%
(Pakistan: Rehman 

et al, 2012) 

21.4%
(Ethiopia: Ezelote et 

al, 2021) 

57.7%
(Nepal: Shrestha et 

al, 2023) 

40%
(Canada: Kollias, 

2020) 



The Prevalence of Burnout in PG Learners

76%
(USA: Shanafelt et 

al, 2002) 

50%
(USA: Martini et al, 

2004) 
Family Med: 27%
Dermatology: 50%
Internal Med: 63%
Neurology: 63%
O&G: 75%
Ophthalmology: 60%
Psychiatry: 40%
Surgery: 40%

58%
(Spain: Castelo-

Branco et al, 2007) 

40.4%Anaesth

(Belgium: Nyssen et 
al, 2003) 

80%
(Lebanon: Ashkar et 

al, 2010) 

55.4-72.6%
(Hong Kong: Kwan 

et al, 2021) 

35%OTO-HNS

(USA: Larson et al, 
2021) 

58%
(UK: McLaren et 

al, 2021) 

73.3%
(Australia: Raftopulos

et al, 2019) 

33%
(Saudi Arabia: 

Aldrees et al, 2015) 

33%
(Canada: Vu et al, 

2010) 

45.5%Orthopaedic

(Singapore: Ho et al, 
2021) 

42.3-46.9%
(China: Yu et al, 

2020) 

35-39%
(Saudi Arabia: Shaher Al-

Otaibi et al, 2020) 

26-63%
(France: Faivre et al, 

2018; Gas et al, 2021) 

60%
(Turkey: Bolat et 

al, 2019) 

48.4%
(India: Panse et 

al, 2020) 



Burnout mostly relate to the experience 

of low personal accomplishment

43.3% 30.7% 28.3% 44.5%

Burnout
Emotional 
Exhaustion

Depersonalization
Low Personal 

Accomplishment

(26.9%, 63.6%)(27.8%, 33.9%) (24.9%, 31.9%)(38.6%, 48.1%)

(Henning et al, 2018; Yusoff, 2018, 2019)



The Prevalence of Psychological Distress in Academic Staff

10.2%
(Japan: Kataoka 

et al, 2017) 

23.1%
(Malaysia: Mukosolu

et al, 2015) 

30.1%
(Tanzania: 

Mkumbo, 2014) 

31%
(India: Chichra

et al., 2019) 

58.9%
(China: Shen et 

al, 2014) 

58%
(Uganda: 

Amir, 2020) 

13%
(Canada: Catano 

et al, 2010) 

54.06%
(China: Dave et 

al, 2018) 

55.6%
(Philippines: 

Mordeno et al, 
2023) 

20%
(Malaysia: Shin & 

Jung, 2014) 

20%
(USA: Lackritz, 

2004) 

60.4%
(Ethiopia: Kabito

et al, 2020) 

68%
(Korea: Shin & 

Jung, 2014) 

53%
(UK: Kinman & 
Jones, 2003) 

60.8%
(Malaysia: Nor 

Amalina et al., 2016) 

24.8%
(Malaysia: Azizah et 

al., 2016) 43.7%
(Australia: 

Winefield & 
Jarret, 2001) 

64%
(UK: Byrne et 

al, 2013) 

18%
(Spain: Navarro 
& Más, 2010) 



At least 20% of Physicians have well-being issues

Approximately 80% of 
physicians are resilience.

Acad Med. 2013;88:382–389.



Sources of Stress 
in Learners

Curriculum and 
training experience -
academic stressors

Workloads -
workload stressors

Social and economic conditions -
Social & economic stressors

Dissatisfied with reward gained compared to 
effort and sacrifice - Interpersonal stressors 
and job-prospect stressors

Motivation of the 
students to learn 
medicine - drive & 
desire stressors



Jean E Wallace, Jane B Lemaire, William A Ghali. Lancet 2009; 374: 1714–21

Sources 
of Stress 
in clinical 
educators



Jean E Wallace, Jane B Lemaire, William A Ghali. Lancet 2009; 374: 1714–21

Workplace 
Factors

Contextual 
Factors

Personal 
Factors

Physician 
Outcomes

Health Care System 
Outcomes

Awareness Prevention Recovery
Patient 

Outcomes

Sources 
of Stress 
in clinical 
educators



Wellbeing issues lead to many negative ramifications

60%

Low Academic/Work 

Performance

40%

Decreased Empathy 

& Accountability

20%

Depression and 

Suicidal Ideation

80%

Unprofessional 

Behaviors

(Schaufeli, Leiter, & Maslach, 2009; Dyrbye & Shanafelt, 2016; Henning et al, 2018; Yusoff, 2018, 2019) 



(Khairul Anhar Holder et al., 2023)A general model of academic failure

Resilience

Vitality
Emotions –

Positive & Stability

Self-esteem

Engagement

Competence

Resilience

Engagement

Self-esteem

Competence



“The medical 
professionalism attributes 

were found to deteriorate as 
the mental wellbeing issues 
grow. This can harm medical 

students’ overall health, 
current learning abilities and 

future attitudes towards 
their patients.”



“Healthy citizens 
are the greatest 

asset any country 
can have.”

Sir Winston Churchill

What can we 

offer to promote 

wellbeing 

through e-

portfolio use?



Time, Culture, Opportunity
and Individual Strengths are 

four overriding elements to influence 
achievement in higher education and 
life in general. They are realities that 
need to be considered in the structure 
of the higher education environment 
by leaders as well as academics and 
students. Some may apply more than 
others, but all should be considered.

“

”
(Henning et al, 2018)



The number of hours individuals have and how 

they manage them.

e-Portfolio: Finding the right moments to work 

on it without feeling rushed or stressed.

TIME
T

O

I

C

Having a chance to do something or access 

resources that can help individuals.

e-Portfolio: Getting the chance to showcase 

individual skills and achievements, with 

everyone having a fair chance.

OPPORTUNITY

Wellbeing Drivers

The diverse backgrounds, beliefs, and ways of doing 

things that people bring to a group or community.

e-Portfolio: Respecting and appreciating the unique 

perspectives and values each person brings.

CULTURE

The things individuals are good at and the 

unique qualities that make them who they are.

e-Portfolio: Showcasing what individuals are 

best at and what makes them stand out.

INDIVIDUAL STRENGHTS



Taking the time we need for e-portfolio helps us do a 

better job and doing it without feeling rushed keeps 

stress levels low, contributing to the overall wellbeing.

TIME
T

O

I

C

When everyone gets a fair opportunity to shine 

through e-portfolio, it feels good. Having access 

to resources and guidance boosts confidence and 

wellbeing.

OPPORTUNITY

Relevance to Wellbeing & e-Portfolio

When e-portfolios acknowledge and value 

everyone's unique background, it creates a 

positive environment. Feeling included and 

respected boosts our emotional wellbeing.

CULTURE

When e-portfolio reflects individual strengths, it 

boosts confidence and makes them feel proud. It is a 

positive experience that adds to the overall wellbeing.

INDIVIDUAL STRENGHTS



Knowledge
Cognitive Skills

Purpose & Goals
Emotional Control
Attitudes & Values

Self Confidence
Resiliency

Family
Friends
Social Support
Communication
Personal Relationship
Sexual Life
Presence

Fitness
Mobility

Appearance
Sport & Exercise
Healthy Weight

Nutrition
Senses

Housing
Employment
Facility & Equipment
Hygienic Surrounding
Medical Services
Finance/Income
Social Services
Security

HE WELLBEING

(Marcus A. Henning, Christian U Krageloh, Racher Dryer, 
Fiona Moir, D. Rex Billington & Andrew G. Hill, 2017)

Cultivating 
Wellbeing in 

Higher Education 
(HE) Wellbeing 

Framework



What frame student 
learning attainment?

What students do or 
happen to them?

What students have gained 
after done it?

Assessment
Experience

The attainment of competency
Feedback (quality & quantity)

(Gibbs, 2006; Adam, 2020)

Appropriateness of assessment 
(relevance & fairness)
Support students’ learning

(Gibbs, 2006; Adam, 2020)

Assessment influence students’ 
learning and their study behavior
(Ramsden 2003; Gibbs & Simpson 2004; Gibbs 2006; 
Nicol & Macfarlane-Dick 2006; Harland et al. 2015; Wass 
et al. 2015)

Assessment outcomes have long-term 
effects, powerfully influencing 
graduate opportunities, employability 
and life-long learning (Boud 2000; Knight & 

Yorke 2003; Boud & Falchikov 2006)

Learning effort
Motivation for learning
Cope with assessment load

(Gibbs, 2006; Adam, 2020)

Assessment should be able to 
optimize the capabilities of 
all learners by providing 
motivation and direction for 
future learning (Epstein, 2007)



Effective assessment creates synergies 

between assessment components in order to 
generate greater learning impact than individual 
component by fitting purpose, building on 
connectedness, emphasizing on learning evidence 
and prevent unnecessary load. 

(OECD, 2013)



#01 Fitting 

Purpose

#03 Emphasizing on 

Learning Evidence

#04 Preventing 

Unnecessary Load
#02 Building on 

Connectedness

EFFECTIVE 

ASSESSMENT
(OECD, 2013)



Factors related to increasing/decreasing test 
anxiety were assessment formats, logistic 
matters, and policy/regulation of assessment



Strategies to 

promote wellbeing 

through assessment



Assessment 
Preparation

Examiner 
Focus

Assessment 
Direction

Student 
Reflection

Assessment 
Experience 
for Learners

Self-C
o

n
tro

lEn
ga

ge
m

e
n

t

Growth

(Wadi et al, 2023)

Management

1. Offer training & 
ongoing support.
3. Incorporate 
opportunities for peer 
collaboration.
4. Promote a more 
manageable assessment 
load experience.
5. Flexibility in 
presentation formats.

6. Provide constructive & 
timely feedback.
7. Add space/window for 
self-reflection.

8. Clear guidelines and 
expectations.
9. Advise student on time 
management.
10. Direct student to good 
resources for preparation.
11. Provide students with 
strategies and skills to 
complete the task.

12. Brief students on the 
assessment coverage.
13. Familiarize students 
with assessment methods.
14. Share assessment 
structure (if possible). 
15. Share assessment 
rubric (if possible).

16. Establish non-
threatening environment.



Resilience
Assessment 
Experience

Cultivate resilience to 
test-anxiety/stress

Create positive 
assessment experience

Wellbeing

Enhance wellbeing 
of students

Students are provided with positive assessment 
experience to enhance their wellbeing.  

- Maximize factors 
that decrease test-
anxiety/stress

- Minimize factors 
that increase test-
anxiety

- Emphasize on 
formative assessment

- Increase quality of 
feedback

- Enhance morale 
for assessment

- Increase assessment 
support

- Ensure assessment 
appropriateness

- Prevent unnecessary 
assessment load 

Assessment & Wellbeing Interrelationships

- Apply strategies 
to promote 
resilience to test-
anxiety/stress

- Increase assessment 
control (autonomy)

(Wadi et al, 2023)
(Yusoff, 2022; Wadi et al, 2023)



We have argued that 

teachers must adopt 
enabling wellbeing

strategies if they are to be 
retained as effective 

practitioners and as role 
models that

contribute to the 
wellbeing of future 

generations.

(McCallum & Price. Well Teachers, Well Students, Journal of Student Wellbeing, 2010;4:19-34)

“Well Teachers, 
Well Students.”



Flexible & 
Balanced 

Implementation
Creating Positive 
Environment

Professional 
Development & 

Recognition

Collaboration & 
Community 
Building

Assessment 
Experience 
for Faculty

Self-C
o

n
tro

lEn
ga

ge
m

e
n

t

Growth

Management

1. Encourage collaboration 
among faculty members
2. Foster a supportive 
community for sharing best 
practices and experiences.

3. Offer faculty training 
opportunities on effective 
assessment design & 
feedback.
4. Acknowledge & reward 
faculty members for their 
efforts.
5. Highlight how it 
contributes to faculty 
growth & advancement.

6. Flexible assessment 
criteria to accommodate 
different disciplines.
7. Set realistic assessment 
load considering faculty 
workload.
8. Provide technology 
support to address 
technical challenges timely

9. Offer ongoing support for 
faculty members on using 
assessment tools.
10. Encourage a positive 
feedback loop by providing 
constructive feedback.



Summary

REAL CONCERN

UNWANTED IMPACT WELLBEING 

STRATEGIES

EFFECTIVE e-

PORTFOLIO USE

Wellbeing issues in 

higher education is a 

real concern

Wellbeing issues have 

unwanted impact on the 

wellbeing of faculties & 

learners  

Using e-portfolio

effectively to promote 

wellbeing of learners 

and faculty members.

Strategies must focus 

on the indicators that 

promote wellbeing



Thank You
MUHAMAD SAIFUL BAHRI YUSOFF, MD, MSC, PHD

Director, Center for Development of Academic Excellence (CDAE),

Assoc. Prof, Department of Medical Education, School of Medical 

Sciences, Universiti Sains Malaysia, email: msaiful_bahri@usm.my.  

https://www.researchgate.net/profile/Muhamad_Saiful_Bahri_Yusoff 


